
STRUCTURE AUTONOMY SUPPORT INVOLVEMENT

Ensure clear and attainable goals for both the 
program and each step along the way.

Provide stated expectations for what “good” looks 
like for each learning activity, task, and performance 
back on the job.

Provide time and the necessary resources to 
complete appropriate and needed learning activities.

PrProvide appropriate learning and performance tools 
that support learning transfer (manuals, job aids, 
check lists, coaching, reference videos, etc.).

Use proper instructional design that adheres to 
validated learning science techniques (including 
interleaving, spaced retrieval practice, practice 
testing, questioning, etc.).

Adapt to Adapt to expertise by providing (1) more explicit 
instruction to novices, (2) structured instruction with 
leeway for moderate-level learners, and (3) more 
freedom for expert learners.

Provide feedback that is informational and not 
punitive.

Use tasks and learning activities that are Use tasks and learning activities that are 
appropriately challenging– but not frustrating or 
boring.

Set, discuss, and negotiate agreed upon rules for how 
to engage with each other and the instructional team.

PrProvide and foster opportunities to develop new 
skills, or enhance current skill sets and capabilities, 
and then practice them.

THE LEARNING MOTIVATION CHECKLIST

Adapted by Matt Richter from the work of Richard M. Ryan and Edward L. Deci, University of Rochester

As a trainer, facilitator, instructional designer, manager, or learning leader, it is your job to:


